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Learning Objective

* Develop a deeper understanding of how vocabulary
can be explicitly taught in the classroom.

* Refine and further develop knowledge of teaching
strategies that build and extend students’ vocabulary.

* Consider how vocabulary can be assessed.



A point to consider...

Reading and writing require more complex,
and often more abstract, vocabulary than
that used in everyday interaction.



What is Vocabulary?

Vocabulary refers to the words we must
know and understand to communicate
effectively. It is the knowledge and use of
words and their meanings.
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VVocabulary
Reading & Writing

The words we can recognise and understand in print. Words we use to communicate through writing using

We use our receptive vocabulary to make sense of the | our expressive vocabulary. Sometimes students may

words we read. have sophisticated words that they can use when
speaking; however, difficulties with spelling may be a

barrier when writing.




Why is vocabulary critical for learning?

Perhaps the greatest tools we can give students for succeeding, not
only in their education but more generally in life, is a large, rich
vocabulary and the skills for using those words.

(Pikulski & Templeton, 2004, p. 1)



The Challenges

Unless they develop strong vocabularies early in life and continue to
deepen and broaden this throughout their schooling, students may:

* Experience difficulty with academic language across many subjects
 Fall behind their more vocabulary efficient peers

* Face difficulty in understanding texts they read

* Not use advanced and mature words in their writing

The more words a student knows, the better they are at learning
new ones.



Why is vocabulary critical to writing?
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Planning for Teaching

Understanding texts describes how a student becomes increasingly proficient in decoding,
using, interacting with, analysing and evaluating texts 1o build meaning. Texts include
components of print, image, sound, animated movements and symbolic representations. This
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The Creating texts sub-element describes how students become increasingly proficient at
creating texts for an increasing range of purposes. Students’ writing moves from representing
basic concepts and simple ideas to conveying abstract concepts and complex ideas, in line
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Using Context and Morphology to Teach
VVocabulary
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Creating Vocabulary Rich Classroom

- & our
Ess [ -
CREATIVE & vu OK
RESEARCHWORDS’;T

. {

posmve. OUT OF THE B

o- POSITIVE

‘3 i
LY IDEATe™
Making connections and categorising Word play



The Three Tiers

Low frequency of use

Domain or content specific

Uncommon in everyday language

Precise, sophisticated words
common in text

Most common words

Easily explained and
understood




Developing Vocabulary Learners

Recognise
language
devices

Use

Use context morphology

Word consciousness




Teaching Vocabulary

All students learn vocabulary through
conversations with expert users.

Engaging with written language

Using explicitly taught vocabulary in everyday
situations

Through rich, targeted discussions

Planning and leading high expectation conversations

Implicit




Teaching Vocabulary

Frequent Robust Explicit




Explicit

Select

Explain

Explore

Consolidate




S |Select

are most important for the topic?

are unlikely to be part of the student’s prior knowledge?

lack helpful directive context?

appear repeatedly in the text or topic?

are interrelated?

are frequently encountered in many KLAs?




Select

ALTIF RN CR TAY GEILARS SN

Intake

AUSTRALIAN DIETARY GUIDELINES

OO oo o oeagiomns b isge S S maintain
wond Erinhs %o meeet paar sy p reede

DN and shboc ety ol el s Foed oo ok s grose e d deswiog resnally Thay sha bl be
pryscally w Ve oneny Gay on 8104 gowh Vo i) be cheched rapdery

*  Okior poogio shoukt o3t mtstows Dods € kacp Imzialy 4ve 10 bols seirtd mesoe s3oTty 352 3
hantvy weloht

GUIDEUNE 2
Erdoy & wide varkeny of reamithoss Teads Somm 18080 The S0ad growss overy day

* Pty of wgetanbs of Stwwt P end olcars, 28 lepresvbaons
o M

T predominately

®  Lenn rronbs v pouiy Bl egoe B, s s vl ey, wd S saleen
o M gk et chamas andor DAl abeme i, Tty head fee

00 OF B Jhervy o woley

reteons A achieve

L % ke of froch bich £ 2atretes by 3xch s wary bao iy, odes, pratier, 2 8a, procased maars,
vormrrel oo, paca, Ieed ode, selalo o ge, e ond o or sovours s ko
*  Negince Mgk i foords svbic § oordein poact wir sy sab waled brd st s B tter. comem cooMing rwe g,
oocond sed paim of wlh body whics cond o 8 praciomineely rob s ek oves sed moee rastasieg Seb xach
an ol et ot et ipontes A soeado
® LOw N 0N AN SO0 G0N O COOYR Y U000 TR 200 OF 2 NaN
B Lt b of foodk sad v ba comeddg acdtied ast
* Pl vy Le Ohooee bt sodury aplom weay sl Lo de,
& Nonot aad sl 13 ook » ook ng o o S tabie

- -

£ Lol il of Mool ad Ort b comlan ) add o 5000w such de comloclonary, duges swoskind ot m nta I n I n
anvies and condada, Bt creke, v wanen, areegy and 2ports crinka

o M o chaoes 1o AVl oohey, Wi Rk, FOS WO N0 WD 0 [ORQANT, PRI & DTN oF
DT 008 g, Of g £ e 15 T o il cptine

sufficient

adolescents

GUIDELINE &

e il ot physically

GUIDELINE 5
Cars for your foodt propare and slare if sofchy.




Explain

« Say the word carefully, paying attention to ensure students
hear the word individually and in a sentence.

« Write the word, referencing phonemes and graphemes.

Provide a student-friendly definition.

« Give multiple meaningful examples and visual
representations.

Demonstrate

» Ask students to provide further examples and clarify multiple
meanings or any misconceptions.




Student-friendly definitions

- Start with phrases such as “If you
are...” or “If something is...”

« Focus on the function of the base
word and the focus word.

« Investigate the morphology.

Definition of ‘sufficient’

sufficient
Collins COBUILD
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Explain

Using non-examples

To create a non-example:
1. choose an antonym of your focus word
2. write a sentence with the antonym

3. substitute your focus word for the antonym.

Example:
The amount of money we were given was sufficient to buy the groceries.

Non-example:
He gets paid a sufficient amount so he does not have enough to support his
family.




Morphology

families Synonyms

Use in other

Antonyms contexts

Related Related Restating
images concepts the meaning




Graphic organisers

Graphic organisers deepen understanding and

retention by showing relationships between words.

comfortable
o]
sufficient # insufficient
2 . . =S . ;
= suffice = sufficiency
(]

enough
decent adequate

https://wordsift.org

curious

inquisitive

interested

indifferent

Con v vt with

ropotartatve govirment |

R L
© ehow Dreal aftechon vy

ruer.

"' Fooms of
| rvwrtemeed

comindled by 2
| singlo porson
|

\
Usuaaly comm #90 powes |

\ Peouy deetage

lesrestral
earlhly

celebrate
celebyity

SMANOLNY

DEFINE IT

WORD:
celestial

VISUALISEIT

Dictatorship

Oty percesvnd ne
poe Fialen

Not uncommon for the
nger 1o be foared

Umatly cones o
powe Frough o

..............

Peavenly
mliooomcsl
woelimine i  wld
plaretary
sty

SYNONYMS

Aot 14 e

W . o




Definitions

CE Epoe

Part of
speech




3 Consolidate

“The more opportunities students have to think about

and use the words they are learning, the more elaborate
their mental representations of the words will be.”

Beck, McKeown and Kucan (2013). Bringing Words to Life, p103.




C

Consolidate

Word walls can become more effective if they also display
the meaning and grammatical function of the words.

/ Sufficient \

(adjective)

If something is
sufficient for a
particular purpose,

there is enough of it for

\ the purpose. /

-

.

contain
(verb)

If a substance

contains something,
that thing is a part of it.

\

o g

/ maintain \

(verb)

If you maintain
something at a
particular rate or level,
you keep it at that rate

or level. /




No knowledge

Assessing Student Learning

s CEICRULE
word, but do
not know what
it means

Word
knowledge but
unable to
recall readily
and use
appropriately

Narrow but
context-based
understanding

Knows and
uses the word

We want to have
an understanding
of what children
are learning from
instruction, in
terms of both
breadth and depth
of word
knowledge.



What?
Key messages or
‘ah-ha’ moments

Vocabulary learning
isan
underpinning
skill of reading
and writing.

Vocabulary learning
begins during

early stages of
development,
but this can be
impacted by

varying factors.

So what?
Reflecting on and
relating to your context

Reflection

Now what?
Making a commitment
to action

When?
Prioritising when | will
do the action

Who?

Committing to share
and the learning and
changed practice

Explore
reading and
numeracy
resources on a
new hub

Reading and numeracy resources on new
hub

To learn more about the resources and new
hub available now to teachers and school
staff, visit school improvement.

(] Do not show this prompt again
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