
How are we explicitly teaching 
students the skills to draw 
meaning from texts?

• How is gradual release of 
responsibility and questioning 
being used to meet students' 
needs and check for student 
understanding?

• How is feedback supporting 
students to move their learning 
forward?





Framing the Problem of Practice

What it isn’t

And so our inquiry today is not:
• “Are we using GRR?”
• “Are we asking higher-order 

questions?”
• “Are we giving feedback?”

What it is

Are these elements working 

together to explicitly apprentice 

students into meaning-making?



INTENTIONAL 
DESIGN

• Students aren’t learning to develop their 
comprehension skills because we ask 
good questions or because we provide 
feedback in isolation.

• It happens when modelling, 
questioning, feedback and task design 
are intentionally aligned across the 
gradual release of responsibility.



Learning Intention
We will reflect on and grapple with 
the complexities of what lies at the 
heart of explicit teaching of 
comprehension 
and how modelling, questioning, 
feedback and gradual release 
interact within the instructional core
to strengthen students’ ability to 

construct meaning from texts.



Success Criteria
We will be successful when we can:

• Recognise alignment across teacher moves, student 
thinking and task design.

• Use classroom evidence to inform next steps for teaching 
and leadership at Berowra Public School.

• Commit to one actionable refinement in our own practice.





QUICK 

REVISIT





GROUP TASK

Compare lists: 

• Identify commonalities.

• Circle one that feels most 

critical.

Sort each belief under it 
heading:

• Teacher Move

• Student Action

• Task Design



PRE-ROUND READINGS



What are the powerful instructional implications from 
your reading that would strengthen students’ ability in 
reading lessons with a comprehension focus?

Take turns to  share one of your “what’s?” and and one “why it 
matters?”

SMALL GROUP TASK



Small Group 
Discussion 
Scaffold

PART 1

• Initiator: One “WHAT?” from the 
reading…”“WHY it matters for our 
Problem of Practice…” (60 seconds)

• Extender: A different person adds a 
connection or makes a comment (30 
seconds) 

• Clarifier: One person asks a genuine 
clarifying question only (30 seconds). 



Small Group 
Discussion 
Scaffold

PART 2

Your job is to agree on the single most powerful 
instructional implication from your reading that 
would most strengthen students’ ability to draw 
meaning from text.

Write it clearly. 

Make it observable. 

Be ready to defend it.



In mixed groups



GROUP TASK: CO-CONSTRUCTING A SHARED DESCRIPTION

You are co-constructing a shared 
description of what explicit meaning-
making instruction looks like when 
gradual release of responsibility, 
questioning, and feedback are aligned 
in a reading (comprehension) lesson. 
You’re not summarising the readings 
again.You are doing something harder.

If we walked into a reading lesson and 
comprehension (or meaning-making) 
was being explicitly taught well, what 
would we see and hear? What might 
the task require?

You are co-constructing a shared 
description of what explicit meaning-
making instruction looks like when 
GRR, questioning, and feedback are 
aligned.
•



Think about – What it is and what it isn’t

•Ask questions that can be answered without 
reasoning

•Model once – release immediately

•Give feedback on accuracy 

•What does it look like when these three levers 
operate coherently to help students draw 
meaning from text?



POWERFUL QUESTIONS

• What will we need to unlearn to teach meaning-making more 
explicitly?”

or

• “If students are not yet drawing meaning deeply, what might that be 
telling us about our modelling, questioning or feedback?”





















Student Questions –
You each ask 1 student at the end of the lesson.
1. Can you tell me what you are learning about in this lesson?
2. How do you think you are going with this learning?
3. What does your teacher say or do that makes you think that? 

(not just in this lesson)
4. How do you get feedback about your learning? (Prompt for 

options other than teacher)
5. How does feedback help you with your learning?



The initial question 
leaders should 
investigate is,
“Should students be 
learning this today?”



Network 
proposes the 
next level of 
work for BPS

Considering all the evidence we 
have collected and analysed 
related to RPPS’s PoP

How can they focus their energy 
and resources to make progress on 
the problem of practice? 

What (new) knowledge and skills 
might teachers need, and how 
might the school support that 
learning?



QUESTIONS 
THAT MIGHT 
HELP FOCUS 
DIFFICULT 
WORK

What is it we want our students to know 
& be able to do?

What do we want our teachers to know 
& be able to do to sustain effective 
learning environments for students?

What do leaders need to know and be 
able to do to create optimum conditions 
for teaching and learning?

In what ways can we ensure teachers 
and leaders develop the skills they 
need to be consistently effective? 



In what ways has your thinking 
shifted because of this round? 

What do you want to know more 
about?

What are you committed to doing 
back at school?
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