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High Intellectual Quality. What it looks like in your program. High Quality Learning Environment. What it looks like in your 

program. 

High Level of Significance. What it looks like in your 

program. 
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 Tasks focus on a small 

number of key concepts 

and ideas within a topic 

an require clear 

articulation of the 

relationship between 

and among concepts. 
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ri
te
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a
 

Tasks provide explicit 

criteria for the quality of 

work students are 

expected to produce 

[usually in the form of a 

rubric]. 
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Tasks explicitly build from 

students’ background 

knowledge and require 

students to demonstrate 

links between the known 

and the unknown. 
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Tasks require students 

to demonstrate deep 

rather than superficial 

understanding of what 

they are learning. 
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a
ge
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Introduction draws the 

learner into the lesson by 

relating to the learner’s 

interests or goals and/or 

engagingly describing a 

compelling question or 

problem. 
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Tasks incorporate the 

cultural knowledge of 

diverse social groupings. 
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K
no
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e
 

Task requires students 

to present or analyse 

different perspectives 

and/or solutions and to 

demonstrate how the 

construction of 

knowledge relates to 

their understanding of 

the task. 
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Tasks are challenging and 

conceptual risk taking is 

encouraged and rewarded. 

 

K
no

w
le
d
g
e
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nt
e
gr

a
ti
o
n Tasks require students to 

build from an 

understanding of the links 

between and within 

subjects and key learning 

areas. 
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Task requires students 

to organise, reorganise , 

synthesis and evaluate 

knowledge and 

information. 
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Tasks provide 

opportunities for students 

to support each other in 

achieving the desired 

outcomes. Students are 

provided with tools or 

scaffolds that will assist 

them in their tasks. 

 

I
nc

lu
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ty

 

Tasks require the active 

participation of all 

students. 

 

M
e
ta

la
ng

ua
ge

 

Tasks require students 

to use metalanguage, or 

to comment on the 

language used and the 

reason for its use in the 

contexts in which it is 

discussed. 
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Students are provided 

with tasks that give them 

the opportunity to 

demonstrate initiative and 

to determine when they’re 

moving towards or away 

from the desired 

outcomes. 
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Tasks apply school 

knowledge in real-life 

contexts or problems: 

they provide opportunities 

for students to share 

their work with audiences 

beyond the classroom and 

school. 
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Opportunities are 

provided for students 

to engage in sustained 

communication. 
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ir
e
ct

io
n 

Tasks are designed so 

that students exercise 

some direction over the 

selection of activities 

related to their learning 

and the means and manner 

by which these tasks will 

be done. 

 

N
a
rr

a
ti
ve

 

Tasks employ narrative 

framing to enhance their 

significance and enrich 

student understanding. 
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Tasks focus on a small 

number of key concepts and 

ideas within a topic an 
require clear articulation of 

the relationship between 

and among concepts. 

 

* Connectedness between lessons 

* specialised resources 

*map outcomes and content 

*revision questions 

*anecdotal records 

*Tracking sheets 

* concept maps / Internet /Multi-

media/ Visiting speakers 
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Q
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ty

 

C
ri
te

ri
a
 

Tasks provide explicit criteria 

for the quality of work 

students are expected to 
produce [usually in the form of 

a rubric]. 

*clear criteria for assessment 

*children restate criteria. 

*rubric 

*work samples / models 

*brain-storming 

*reflection / self-evaluation 

*modelling high quality student 

performance 

B
a
ck

gr
ou

nd
 

K
no

w
le
d
g
e
 

Tasks explicitly build from 

students’ background 

knowledge and require 
students to demonstrate links 

between the known and the 

unknown. 

*PMI 

*Pre-test 

*mind -mapping 

*brain-storming 

D
e
e
p
 

U
nd

e
rs

ta
nd

in
g 

Tasks require students to 

demonstrate deep rather 

than superficial 

understanding of what they 

are learning. 

*plan sufficient time 

*regular assessment 

*modelling 

*group problem solving 

*higher order thinking 

* reasoning/exposition/explanation 

*problem solving /probing questions 

 

E
ng

a
ge

m
e
nt

 

Introduction draws the 

learner into the lesson by 

relating to the learner’s 

interests or goals and/or 

engagingly describing a 
compelling question or 

problem. 

*links to background knowledge 

and interests 

*scaffolding 

*inclusivity 

*graded groups 

*high interest activities 

*community events / issues 

C
ul
tu

ra
l 
K
no

w
le
d
g
e
 Tasks incorporate the cultural 

knowledge of diverse social 

groupings. 

*guest speaker 

*recognise different cultures 

within classroom 

Pr
ob

le
m
a
ti
c 

K
no

w
le
d
g
e
 

Task requires students to 

present or analyse different 

perspectives and/or 

solutions and to 

demonstrate how the 

construction of knowledge 
relates to their 

understanding of the task. 

*explore different perspectives 

*acknowledge cultural perspectives 

*provide open-ended activities 

*experimentation with materials 

*role-playing 
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h
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a
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Tasks are challenging and 

conceptual risk taking is 

encouraged and rewarded. 

*identifying prior learning and 

monitor 

*set goals 

*expectation – work samples etc 

*IEP’s 

*Aboriginal programs [PLP’s] 

K
no

w
le
d
g
e
 

I
nt

e
gr

a
ti
on

 

Tasks require students to 

build from an understanding of 

the links between and within 

subjects and key learning 

areas. 

*Connections 

*Integrated Units of work [COGS] 

H
ig
h
e
r 

O
rd

e
r 

T
h
in
k
in
g 

Task requires students to 
organise, reorganise , 

synthesis and evaluate 

knowledge and information. 

 

 

 

*Bloom’s Taxonomy/Gardeners / 

SCAMPER / PMI’s etc 

*plan your questions 

 

 

 

S
oc

ia
l 
S
up

p
or

t 

Tasks provide opportunities 
for students to support each 

other in achieving the desired 

outcomes. Students are 

provided with tools or 

scaffolds that will assist them 

in their tasks. 

*values education 

*co-operative learning 

*think-pair-share 

*team activities 

*varied groups 

*peer support 

*class rules 

I
nc

lu
si
vi
ty

 

Tasks require the active 
participation of all students. 

*think-pair-share 

*group roles-news groups 

*use your class families as a 

resource 

M
e
ta

la
ng

ua
ge

 

Tasks require students to 

use metalanguage, or to 

comment on the language 

used and the reason for its 

use in the contexts in which 
it is discussed. 

 

*word banks / subject glossaries 

*dictionaries / spelling word origins 

[used etymology] 

*topic list 

*key word-internet searches 

 

S
e
lf
 R

e
gu
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ti
on

 

Students are provided with 

tasks that give them the 

opportunity to demonstrate 

initiative and to determine 

when they’re moving towards 
or away from the desired 

outcomes. 

*offer students choice and 

relevant resources 

*collaboratively develop 

*provide choice and decision 

making opportunities 

*self evaluation criteria/rubric 

C
on

ne
ct

e
d
ne

ss
 

Tasks apply school knowledge 

in real-life contexts or 

problems: they provide 

opportunities for students to 

share their work with 
audiences beyond the 

classroom and school. 

*excursions 

*community displays 

*performances 

*guest speakers 

*internet searches 

*connected classrooms 

 

S
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a
nt

ia
l 

C
om

m
un

ic
a
ti
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Opportunities are provided 

for students to engage in 

sustained communication. 
 

 

 

 

 

*small group discussion 

*modelling co-operative learning 

activities 

*web quests on topic 

*debating 

*discussions 

*co-operative learning 

S
tu

d
e
nt

 

D
ir
e
ct

io
n 

Tasks are designed so that 

students exercise some 

direction over the selection of 
activities related to their 

learning and the means and 

manner by which these tasks 

will be done. 

*tiered activities /multiple 

pathways offered to students 

*COGs units 

*log book 

*reflective journals 

*portfolios 

*Models 

N
a
rr

a
ti
ve

 

Tasks employ narrative 

framing to enhance their 

significance and enrich 
student understanding. 

*Journal writing 

*field reports 

*recounts 

*performances 

*histories/biogaphies 
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High Quality Learning Environment. 
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High Level of Significance. 
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D
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ge

 

Tasks focus on a small 

number of key 

concepts and ideas 

within a topic an 

require clear 

articulation of the 

relationship between 

and among concepts. 

     

E
x
pl
ic
it
 Q

ua
lit

y
 

C
ri
te

ri
a
 

Tasks provide explicit 

criteria for the quality 

of work students are 

expected to produce 

[usually in the form of a 

rubric]. 

     

B
a
ck

gr
ou

nd
 

K
no

w
le
d
ge

 

Tasks explicitly build 

from students’ 

background knowledge 

and require students 

to demonstrate links 

between the known and 

the unknown. 

     

D
e
e
p 

U
nd

e
rs

ta
nd

in
g 

Tasks require 

students to 

demonstrate deep 

rather than 

superficial 

understanding of what 

they are learning. 

 

 

 

 

 

 

 

    

E
ng

a
ge

m
e
nt

 

Introduction draws the 

learner into the lesson 

by relating to the 

learner’s interests or 

goals and/or engagingly 

describing a compelling 

question or problem. 

     

C
ul
tu

ra
l 

K
no

w
le
d
ge

 

Tasks incorporate the 

cultural knowledge of 

diverse social 

groupings. 

     

Pr
ob

le
m
a
ti
c 

K
no

w
le
d
ge

 

Task requires 

students to present or 

analyse different 

perspectives and/or 

solutions and to 

demonstrate how the 

construction of 

knowledge relates to 

their understanding of 

the task. 

     

H
ig
h
 E

x
pe

ct
a
ti
on

s 

Tasks are challenging 

and conceptual risk 

taking is encouraged and 

rewarded. 

     

K
no

w
le
d
ge

 

I
nt

e
gr

a
ti
on

 

Tasks require students 

to build from an 

understanding of the 

links between and 

within subjects and 

key learning areas. 

     

H
ig
h
e
r 

O
rd

e
r 

T
h
in
k
in
g 

Task requires 

students to organise, 

reorganise , synthesis 

and evaluate 

knowledge and 

information. 

 

 

 

     
S
oc

ia
l 
S
up

po
rt

 
Tasks provide 

opportunities for 

students to support 

each other in achieving 

the desired outcomes. 

Students are provided 

with tools or scaffolds 

that will assist them in 

their tasks. 

     

I
nc

lu
si
vi
ty

 

Tasks require the 

active participation of 

all students. 

     

M
e
ta

la
ng

ua
ge

 

Tasks require 

students to use 

metalanguage, or to 

comment on the 

language used and the 

reason for its use in 

the contexts in which 

it is discussed. 

 

     

S
e
lf
 R

e
gu

la
ti
on

 

Students are provided 

with tasks that give 

them the opportunity to 

demonstrate initiative 

and to determine when 

they’re moving towards 

or away from the 

desired outcomes. 

     

C
on

ne
ct

e
d
ne

ss
 

Tasks apply school 

knowledge in real-life 

contexts or problems: 

they provide 

opportunities for 

students to share their 

work with audiences 

beyond the classroom 

and school. 

     

S
ub

st
a
nt

ia
l 

C
om

m
u
ni
ca

ti
on

 

Opportunities are 

provided for students 

to engage in sustained 

communication. 

 

 

 

 

 

 

 

 

 

    

S
tu

d
e
nt

 

D
ir
e
ct

io
n 

Tasks are designed so 

that students exercise 

some direction over the 

selection of activities 

related to their learning 

and the means and 

manner by which these 

tasks will be done. 

     

N
a
rr

a
ti
ve

 

Tasks employ narrative 

framing to enhance 

their significance and 

enrich student 

understanding. 

     

 

Focus on Feedback given to students: 
 
 
 


