The Quality Teaching Framework in Your Program -

What does it look like?

Intellectual Quality

Supportive Learning Environment

Significance Beyond the Classroom

High Intellectual Quality. What it looks like in your program.

High Quality Learning Environment.

What it looks like in your
program.

High Level of Significance.

What it looks like in your
program.
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The Quality Teaching Framework Incorporated in Program - Unit: Term: Class:
Intellectual Quality Supportive Learning Environment Significance Beyond the Classroom
High Intellectual Quality. High Quality Learning Environment. High Level of Significance.
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Focus on Feedback given to students:
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